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 Abstract. This study investigates the effectiveness of classroom 
activities in enhancing students' writing skills at Oludaye Grammar 
School, Oba Akoko, Ondo State, Nigeria. The research focuses on 
identifying the current writing instructional practices, the challenges 
students face, and the impact of specific classroom activities on 
students' writing proficiency. The study gathered data through 
questionnaires, classroom observations, and document analysis of 
students' written compositions. Twenty Senior Secondary One (SS1) 
students participated in the study, representing a cross-section of the 
student body. 

The findings reveal that essay writing is the most frequently practised 
and effective classroom activity, with 85% of the students favouring it to 
improve their writing skills. However, challenges such as limited 
vocabulary, punctuation errors, and difficulties with grammar and self-
reflection persist. Teacher feedback emerged as a critical factor, with 
75% of the students indicating it greatly enhanced their writing abilities. 

The study concludes that while classroom activities like essay writing 
significantly contribute to developing writing skills, additional focus is 
required on vocabulary building, grammar instruction, and self-
assessment techniques. Recommendations include increasing the time 
allocated for writing practice, simplifying vocabulary instruction, and 
incorporating more collaborative writing activities to foster peer 
feedback and engagement. These measures aim to improve students' 
writing proficiency and prepare them for academic and professional 
success. 

Keywords: Writing Proficiency; Classroom Activities; Peer Feedback; 
Teacher Correction; English as a Second Language; Process-Oriented 
Writing. 
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INTRODUCTION 

This chapter introduces the study, focusing on 
the importance of writing skills in the English 
language curriculum, particularly within the Ni-
gerian educational context. Writing is a core lan-
guage skill that enables students to express their 
ideas coherently, enhance critical thinking, and 
communicate effectively. However, despite its 
significance, many students struggle to develop 
proficiency in writing, largely due to factors such 
as traditional teaching methods, inadequate 
classroom activities, and lack of engaging instruc-
tional strategies. 

The chapter outlines the background of the study 
by emphasising the role of English as Nigeria's 
official language and medium of instruction from 
primary to tertiary levels. The study explores 
how targeted classroom activities can help en-
hance students' writing proficiency, using 
Oludaye Grammar School in Oba-Akoko, Ondo 
State, as a case study. The statement of the prob-
lem addresses the persistent issues faced by stu-
dents in mastering writing skills, such as poor 
vocabulary use and grammatical errors. 

The research questions, objectives, and purpose 
are clearly articulated to guide the study's direc-
tion. By investigating effective teaching strate-
gies, the chapter sets the stage for a detailed ex-
amination of how structured classroom activities 
can significantly improve students' writing abili-
ties and overall language competence. 

English language is important in the educational 
world, especially in Nigeria. English has been 
taught at various educational levels. For instance, 
this language has been taught in Nigeria from 
kindergarten to university. English has been 
learned at all levels of education in Nigeria be-
cause it is the nation's official language and the 
language of instruction. 

As one of the four language skills, writing has al-
ways occupied a place in most English language 
courses [1]. In writing a sentence or a text, stu-
dents must focus on the rules of writing, such as 
the paragraph's topic, body of the paragraph, and 
conclusions. 

Writing is one of the important skills in language 
learning, including English as a foreign language. 
Writing skills are becoming increasingly im-
portant in the global community, particularly in 
education, either as a second or as a foreign lan-
guage learning [2–5]. Having good writing skills 

helps students share their ideas, inform others 
about their thoughts, and learn actively, particu-
larly in written form [5–10]. 

Writing skill encompasses specific abilities that 
help writers put their thoughts into words in a 
meaningful form and mentally interact with the 
message. Writing skills help the learner gain in-
dependence, comprehensibility, fluency, and cre-
ativity in writing. If learners have mastered this 
skill, they will be able to write so that they can 
read what they have written, and other speakers 
of that language can read and understand it. Here 
are some kinds of writing skills that students are 
expected to master: comprehensibility skills for 
writing include understanding that writing is 
communicating messages or information. Fluen-
cy writing skills include recognising the linear 
sequence of sounds, mastering writing motions 
and letter shapes, recognising the chunking of 
words, recognising the need for space between 
words, and writing quickly. Creativity skill for 
writing includes the ability to write freely any-
thing the learner wants. Independence is the abil-
ity to function in a given area without depending 
upon another's help. Independence in reading 
and writing is the ability to read and write any-
thing one can say or understand in his or her lan-
guage without depending upon another's help. 
Comprehension is the ability to grasp something 
mentally and the capacity to understand ideas 
and facts. Fluency is reading, speaking, or writing 
easily, smoothly, and expressively [11]. 

According to [12], writing is a process that occurs 
over time, particularly if the writer takes account 
of the sometimes extended periods of thinking 
that preceded the initial draft. In writing, the 
writer needs time to go through some processes. 
The length of time differs among writers. Some 
need to think longer about what to write before 
making the initial draft. This study explores how 
effective classroom activities can enhance stu-
dents' writing skills, focusing on Oludaye Gram-
mar School Oba Akoko in Akoko South-West Lo-
cal Government Area, Ondo State. 

Statement of the problem. Despite the recognised 
importance of writing skills, students often 
struggle to communicate their ideas effectively 
through writing. Factors such as lack of engage-
ment, inadequate resources, and traditional 
teaching methods contribute to this challenge. 
Understanding and addressing these barriers are 
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crucial to empowering students with the ability 
to write proficiently.  

While research has explored various aspects of 
writing skill development, a comprehensive un-
derstanding of how diverse classroom activities 
influence writing proficiency remains underex-
plored. For example, research [13] primarily em-
phasises error correction to improve grammati-
cal accuracy. This approach, while effective, dif-
fers significantly from the present study, which 
seeks to examine a broader range of classroom 
activities beyond corrective feedback to enhance 
overall writing skills. 

Similarly, authors [14] investigated collaborative 
writing projects and found that group work fos-
ters cohesion in text construction by encouraging 
students to negotiate ideas and provide mutual 
feedback. However, their study primarily focused 
on group-based writing activities without explor-
ing how individual writing tasks, such as jour-
naling and creative prompts, can independently 
contribute to skill development and personal ex-
pression in writing. 

Authors [15] examined writing; the focus on peer 
strategies alone does not fully account for the 
combined effects of varied activities, such as es-
say writing, creative exercises, and teacher-led 
feedback, in a classroom setting. 

Thus, while these studies provide valuable in-
sights, a critical gap exists in understanding how 
a diversified set of classroom activities impacts 
writing skills holistically. This study aims to fill 
this gap by examining the broader efficacy of 
structured classroom practices encompassing 
collaborative and independent writing activities. 

Purpose of the Study. This research investigates 
the effectiveness of specific classroom activities 
in improving student writing skills. By examining 
the impact of targeted interventions, we aim to 
provide insights into practical strategies that can 
be implemented to enhance writing instruction 
and promote student success. Through this 
study, we aspire to contribute to the existing 
knowledge on writing skill development and 
provide actionable recommendations for educa-
tors, administrators, and policymakers. 

Aim and Objectives of the Study. The primary aim 
of this study is to investigate the effectiveness of 
classroom activities in enhancing student writing 
skills at Oludaye Grammar School Oba-Akoko. 
The specific objectives are as follows:  

1) To assess the current state of writing instruc-
tion practices at Oludaye Grammar School Oba 
Akoko; 

2) To identify the challenges faced by the stu-
dents in developing writing skills; 

3) To explore the impact of implementing effec-
tive classroom activities on student writing profi-
ciency;  

4) To provide recommendations for improving 
writing instruction practices based on research 
findings. 

Research questions  

1) What are the current writing instructions 
practices at Oludaye Grammar School Oba-
Akoko? 

2) What do the students face the primary chal-
lenges in developing writing skills? 

3) How do effective classroom activities impact 
students' writing proficiency?  

4) Based on research findings, What recommen-
dations can be made to improve writing instruc-
tion practices?  

Scope of the Study. This study evaluates the effec-
tiveness of specific classroom activities in en-
hancing students' writing skills at Oludaye 
Grammar School Oba-Akoko in Akoko South-
West Local Government Area, Ondo State. This 
research will encompass an in-depth analysis of 
current writing instruction practices, identify 
challenges faced by students, and examine the 
impact of targeted classroom activities on stu-
dents' writing proficiency. The study will be lim-
ited to English language writing skills. The time 
frame for this study includes the academic year 
of 2023-2024. 

Significance of the Study. This study is significant 
for several reasons: 

1. Educational Improvement: By identifying ef-
fective classroom activities, this research will 
provide practical strategies educators can im-
plement to enhance writing instruction, thereby 
improving student writing proficiency. 

2. Student Empowerment: Improved writing 
skills can empower students to communicate 
their ideas more effectively, boosting their aca-
demic performance and confidence. 

3. Policy Development: The findings can inform 
policymakers and educational administrators in 
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developing curricula and instructional methods 
that prioritise writing skill development. 

4. Literature Contribution: This study will con-
tribute to the knowledge of language acquisition 
and writing skill development, particularly in Ni-
geria's secondary education context. 

Limitations of the Study. The study has several 
limitations: 

1. Geographical Scope: The research is limited to 
Oludaye Grammar School Oba Akoko in Akoko 
South-West LGA, Ondo State, which may affect 
the generalizability of the findings to other re-
gions or schools. 

2. Sample Size: The study's findings are based on 
a sample of students from a single school, which 
might not represent the broader student popula-
tion. 

3. Data Collection: Relating self-reported data 
from students and teachers may introduce bias, 
as respondents might not accurately recall or re-
port their experiences and behaviours. 

4. Temporal Limitation: The study is conducted 
within a specific academic year, which may not 
capture longer-term trends or changes in writing 
instruction practices and student proficiency. 

5. External Factors: Factors outside the class-
room, such as students' home environments and 
extracurricular activities, which may influence 
their writing skills, are not considered in this 
study. 

By acknowledging these limitations, the study 
aims to provide a clear and contextually ground-
ed understanding of the research findings, con-
tributing valuable insights while recognising the 
boundaries within the research. 

 

METHODOLOGY  

The research design adopted for this study is a 
quantitative case study approach. This approach 
is selected to investigate the effectiveness of 
classroom activities on the writing skills of Senior 
Secondary One (SS1) students at Oludaye Gram-
mar School Oba Akoko. A case study provides an 
in-depth understanding of the context-specific 
factors influencing writing skill development and 
allows for detailed data collection. The quantita-
tive aspect involves using structured question-
naires and measurable observations to gather 
numerical data, which will be analysed to identify 
trends and relationships. 

Population and Sample. The population for this 
study consists of all SS1 students at Oludaye 
Grammar School Oba Akoko. Given the time and 
resource constraints, 20 students will be selected 
from this population. The sample will be chosen 
using a simple random sampling technique to 
ensure that every student in the SS1 class has an 
equal chance of being selected, thereby minimis-
ing selection bias and enhancing the generaliza-
bility of the findings. 

Data Collection Methods. Questionnaire. A struc-
tured questionnaire will be administered to the 
20 selected students. The questionnaire will in-
clude both closed-ended and open-ended ques-
tions designed to gather information on students' 
perceptions of the classroom activities, their en-
gagement levels, and their self-assessed im-
provements in writing skills. The questionnaire 
will be divided into sections focusing on writing 
instruction and activities. 

This questionnaire and composition assignment 
aims to gather insights into students' perceptions 
of classroom writing activities and assess their 
writing skills through a practical task. The infor-
mation collected will be used to evaluate these 
activities' effectiveness and identify areas for im-
provement. 

Writing Scoring Content: 30; Organisation: 20; 
Vocabulary: 20; Sentence formation: 25; Mechan-
ics: 5; Total 100. 

Data Collection Methods. Observation. Observa-
tions will be conducted during classroom activi-
ties to gather real-time student engagement, par-
ticipation, and interaction data. An observation 
checklist will systematically record specific be-
haviours and actions related to the writing activi-
ties. This method will provide insights into the 
classroom environment's dynamics and the ac-
tivities' effectiveness in fostering writing skills. 

Data Collection Methods. Document Analysis. Doc-
ument analysis will involve the examination of 
students' written compositions. The students will 
be asked to write compositions on a general and 
fun topic, such as "My Dream Vacation" or "A Day 
in the Life of My Favorite Animal." These compo-
sitions will be collected and analysed to assess 
the quality of writing, including coherence, 
grammar, vocabulary, and creativity. This meth-
od will provide direct evidence of students' writ-
ing abilities and the impact of the classroom ac-
tivities. 
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Data Analysis Techniques. The data collected from 
the questionnaires, observations, and document 
analysis will be analysed using thematic analysis. 
This technique involves identifying, analysing, 
and reporting patterns (themes) within the data. 
Thematic analysis will be used to interpret the 
qualitative data from the open-ended question-
naire responses and observations and categorise 
and evaluate the writing samples. Quantitative 
data from closed-ended questionnaire responses 
will be statistically analysed to identify trends 
and correlations. 

 

Literature Review 

Language is the cornerstone of communication, 
enabling individuals to share information, ideas, 
and emotions. Across the world, English is 
unique, functioning as a first, second, or foreign 
language in many countries. In contemporary 
society, learning English is paramount, especially 
in our globalised world, where it serves as a me-
dium for international discourse [16]. For many 
non-native speakers, English is learned for casual 
conversation and academic, professional, and so-
cial purposes, making it an essential skill for per-
sonal and professional development [17]. 

Writing, as one of the four foundational language 
skills, alongside listening, speaking, and reading, 
presents challenges and opportunities. It is often 
considered the most complex skill to master, par-
ticularly for students learning English as a second 
or foreign language [18]. The complexity stems 
from the need to convey structured thoughts 
clearly through written words, which requires 
mastery of vocabulary, grammar, punctuation, 
and syntax. Writing is often seen as a form of 
communication and a critical tool for thinking 
and learning. It allows individuals to process, or-
ganise, and refine their thoughts before express-
ing them [19]. 

Moreover, writing goes beyond mere communi-
cation; it facilitates deep cognitive processing 
and helps learners engage with their ideas mean-
ingfully. It allows for reflective thinking, enabling 
students to articulate their understanding of 
complex topics and contribute to academic dis-
course. However, this complexity makes writing 
one of the most difficult skills to acquire, as it 
demands linguistic accuracy and the ability to 
organise and present ideas coherently [2]. 

In this context, mastering writing in English be-
comes not just a language skill but an essential 

tool for academic success. It requires dedication, 
practice, and instruction that targets writing me-
chanics and the higher-level thinking skills that 
writing helps develop [18]. The interconnected-
ness of these components, clear communication, 
structured thought, and reflective learning, illus-
trates why writing is a fundamental skill for 
learners of English as a second language. 

In the context of learning English, writing takes 
on heightened significance. As noted by scholars 
like [2, 4], writing plays a crucial role in the edu-
cational experiences of English learners, as it 
helps them articulate their ideas, thoughts, and 
opinions in a structured manner. Writing pro-
motes active learning, especially in academic 
contexts where students are expected to produce 
essays, research papers, reports, and other writ-
ten materials. Students can better communicate 
effectively in academic and professional settings 
by developing strong writing skills. 

The role of writing in English language education 
has led many governments and educational sys-
tems to emphasise it within their curricula. In 
countries where English is a second or foreign 
language, such as Indonesia, the national curricu-
lum integrates writing at various educational 
levels, from secondary school to higher education 
[20]. This reflects the understanding that writing 
is not merely a skill to be learned in isolation but 
one that underpins many other aspects of lan-
guage proficiency. From constructing basic sen-
tences to writing complex academic essays, stu-
dents are progressively taught to develop their 
writing skills. In this way, writing bridges lan-
guage acquisition and the ability to communicate 
ideas effectively globally. 

Writing Process and Feedback. The writing pro-
cess is a structured sequence of stages that 
guides learners through creating written work. 
The author [21] noted that writing is not simply a 
linear task but a cyclical process involving pre-
writing, drafting, revising, and editing. Each stage 
is critical to the quality of the written product, 
and effective instruction in writing helps stu-
dents navigate these stages to produce coherent 
and well-structured texts. 

The first stage in the writing process is prewrit-
ing, where students brainstorm, plan, and organ-
ise their ideas. This stage is vital because it helps 
learners clarify their thoughts before drafting. 
According to [22], prewriting activities, such as 
brainstorming, encourage students to generate 
and organise ideas efficiently before starting the 
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drafting process. Brainstorming techniques, such 
as mind mapping or listing, allow students to ex-
plore ideas and select the most relevant ones for 
their writing task [23]. Planning follows, where 
students organise their ideas into a logical struc-
ture, typically in the form of an outline. The au-
thor [21] emphasises the importance of outlining 
in helping writers stay focused during the draft-
ing stage, ensuring their writing follows a clear 
progression of ideas. Planning provides a frame-
work that guides students through the writing 
process, making their drafts more coherent and 
organised [8]. 

Drafting is the second stage, where students 
begin to put their ideas into sentences and para-
graphs. At this stage, the focus is on getting ideas 
down on paper without worrying too much 
about accuracy or perfection. The goal is to trans-
late thoughts into written form, allowing stu-
dents to create a rough draft they can refine later. 
As the author [18] suggests, drafting allows stu-
dents to express themselves freely while focusing 
on content rather than form. 

The third stage, revising, is perhaps the most im-
portant writing process. Students review their 
drafts during this stage, making changes to im-
prove clarity, coherence, and organisation. Revis-
ing often involves reordering paragraphs, refin-
ing thesis statements, and adding or deleting in-
formation to enhance the overall flow of the text. 
This stage encourages students to think critically 
about their writing and consider how best to 
communicate their ideas to the reader. 

Finally, the editing stage focuses on correcting 
mechanical errors such as grammar, punctuation, 
and spelling. At this point, students polish their 
work to ensure it adheres to the conventions of 
written English. Editing helps to eliminate errors 
that could distract the reader or obscure the 
meaning of the text. By paying attention to de-
tails, students can produce a final draft that is 
both clear and error-free. 

Feedback is crucial in helping students improve 
their writing throughout the writing process. The 
author [18] identifies two types of feedback: oral 
and written. Both forms provide valuable guid-
ance to students as they revise and refine their 
work. Oral feedback, typically given in the class-
room setting, allows for immediate clarification 
and discussion, while written feedback gives stu-
dents a more detailed analysis of their strengths 
and weaknesses. Students can make targeted im-

provements and develop their writing skills by 
incorporating feedback into the writing process. 

Characteristics of Good Writing. Good writing is 
more than just the ability to string sentences to-
gether; it requires a combination of clarity, co-
herence, and organisation. According to [23], a 
well-constructed paragraph is the foundation of 
good writing. A paragraph should include a clear 
topic sentence, supporting details, and a conclud-
ing sentence. The topic sentence introduces the 
main idea, while the supporting details expand 
on that idea with evidence, examples, or explana-
tions. The concluding sentence, in turn, reinforc-
es the main idea and provides closure to the par-
agraph. 

Beyond the basic structure of a paragraph, good 
writing also requires unity and coherence. Unity 
refers to the idea that all sentences within a par-
agraph should focus on a single topic. If a para-
graph contains sentences unrelated to the main 
idea, it can confuse the reader and weaken the 
overall effectiveness of the writing [23]. Coher-
ence, however, refers to the logical flow of ideas 
within and between paragraphs. Coherent writ-
ing allows readers to follow the writer's argu-
ment or narrative easily. To achieve coherence, 
writers often use transition signals, words or 
phrases that connect ideas and guide the reader 
through the text. Examples of transition signals 
include "however," "therefore," and "in addi-
tion" [21]. 

In addition to structure, good writing requires 
attention to style and tone. Style refers to how a 
writer expresses ideas, including word choice, 
sentence variety, and figurative language. A good 
writer can adjust their style to suit the purpose of 
the text, whether it is formal, informal, persua-
sive, or descriptive [8]. Tone, closely related to 
style, refers to the writer's attitude toward the 
subject matter and audience. For instance, a seri-
ous essay on a serious topic requires a more re-
strained and respectful tone, whereas a personal 
narrative might allow for a more conversational 
tone [24]. 

Proper mechanics, grammar, punctuation, and 
spelling are also essential for good writing. Er-
rors in mechanics can distract the reader and ob-
scure the meaning of the text. A writer who pays 
attention to these details demonstrates a com-
mitment to clear communication [2]. For in-
stance, proper punctuation helps clarify meaning 
by indicating pauses, separating ideas, and de-
noting relationships between clauses [21]. 
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Ultimately, good writing is a product of both cre-
ativity and discipline. It requires writers to think 
critically about their ideas, organise them logical-
ly, and express them clearly. Writing is about 
conveying and shaping information to engage 
and inform the reader [22]. Through practice and 
feedback, students can develop the skills neces-
sary to produce writing that is both effective and 
compelling. 

Definitions and Perspectives on Writing. Various 
scholars have defined and analysed writing from 
different perspectives as a form of expression. 
Authors [23] point out that writing is more than 
simply putting spoken language into written 
form. They argue that writing involves a higher 
level of cognitive engagement, as it requires the 
organisation and communication of complex ide-
as in a structured manner. In this sense, writing 
is not merely a transcription of spoken words but 
a deliberate act of constructing meaning. 

The author [12] expands on this by describing 
writing as a process that unfolds over time. He 
emphasises that writing involves reflection and 
planning before drafting begins. This process-
based view of writing highlights its complexity, 
requiring writers to think critically about their 
ideas, organise them effectively, and refine them 
through revision. Harris also stresses the im-
portance of writing in education, noting that it is 
fundamental to personal development and aca-
demic achievement. Writing is a means of com-
munication and a tool for learning, as it encour-
ages students to engage with ideas deeply and 
meaningfully [12]. 

The author [12] further elaborates on the com-
plexity of writing by describing it as a process 
that involves multiple operations occurring sim-
ultaneously. These operations include planning, 
drafting, revising, and editing, all contributing to 
the final written product. Hedge notes that suc-
cessful writers understand how to navigate these 
stages effectively, producing clear and coherent 
texts. This view reinforces the idea that writing is 
not a linear process but a dynamic and iterative 
one. 

Authors [13] take a more technical approach, de-
fining writing as producing graphic symbols ar-
ranged according to linguistic conventions. These 
symbols, letters, words, and sentences must be 
organised to convey meaning to the reader. Byr-
ne emphasises that writing is not just about pro-
ducing words on a page but about constructing 
sentences and paragraphs that adhere to the 

rules of grammar and syntax. This technical 
competence is essential for effective communica-
tion, ensuring the writer's ideas are conveyed 
clearly and accurately. 

These perspectives highlight the complexity and 
significance of writing as both a skill and a pro-
cess. Writing requires technical competence in 
grammar and syntax and the ability to think criti-
cally, organise ideas logically, and express them 
clearly. Through practice and reflection, writers 
can develop the skills to produce effective writ-
ten communication in various contexts. 

 

Theoretical Frameworks in Writing Skill 
Development 

The study of writing skill development is sup-
ported by several theoretical frameworks that 
offer insights into the processes and factors in-
fluencing writing proficiency. 

Process Approach to Writing. The process ap-
proach to writing emphasises writing as a recur-
sive and iterative process involving prewriting, 
drafting, revising, editing, and publishing. This 
approach encourages students to view writing as 
a series of steps that can be refined through prac-
tice and feedback. According to Graham and 
Sandmel (2018), the process approach fosters a 
deeper understanding of writing as a craft, allow-
ing students to develop their ideas progressively 
and improve their writing through multiple 
drafts [25].  

Writing involves distinctive thinking processes 
that writers orchestrate and organise during 
composting [26]. The purpose of writing could be 
to inform, persuade and manipulate language 
and express meaning. The process approach en-
courages learners to write about experiences and 
individual differences, giving their writing a 
powerful purpose [27]. 

The writing processes encompass both the cogni-
tive and practical processes. According to [26], 
the major units of analysis involved in the pro-
cess approach to writing are elementary mental 
sub-processes, such as generating ideas. The 
writers implicitly learn the cognitive process, but 
teachers must explicitly teach the practical pro-
cesses involved in writing [28]. 

The classroom environment plays a crucial role 
in how students view learning. The students 
learn implicitly when a process-oriented ap-
proach creates a community setting where peer-
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led instruction affects the learning process [27]. 
On-going support is crucial as students share 
their writing and give feedback to other students 
about their writing pieces in a non-threatening 
way [27]. Therefore, assessing students' work 
becomes a part of their commitment to being re-
sponsible for their learning. Since they are grad-
ed on a holistic rubric type of scale, they learn to 
focus on higher-order concerns and can master 
each of these concerns by setting goals and de-
veloping as writers [29]. 

Teachers are models in this crucial environment 
where the classroom is bustling with activity. 
Students work independently and with others 
engaged in brainstorming and other prewriting 
activities, complete first drafts, make revisions 
and edit for conventional errors. Teachers allow 
students to see how they move through the writ-
ing process as they work on their writing, and 
teachers encourage students to make their own 
decisions on what to write about and to set their 
research questions, thus enabling them to be in-
dependent writers and thus explicitly teach the 
practical processes involved. 

The five steps of the Writing Process are listed 
below, as they are widely used today. 
 
Step Description Strategies 
Prewriting An activity that 

causes the writer 
to think about the 
subject. The writer 
organises his 
thoughts before he 
begins to write. 

Drawing 
Talking 
Brainstorming 
Graphic  
organisers  
Research Listing  
Field Trips 

Drafting The process of 
putting ideas 
down on paper. 
The focus is on 
content, not 
mechanics. 

Taking notes, 
Organising 
thoughts into 
paragraphs, 
Writing a first 
draft 

Revising The process of 
refining the piece 
of writing. The 
writer adds to a 
writing piece. The 
writer reorganises 
a piece of writing. 
The writer shares 
his story and gets 
input from peers 
or teachers. 

Peer editing  
Conferencing  
Share Chair or 
Author's Chair 

Editing Mechanical, 
grammatical and 
spelling errors are 
fixed in the writing 

Checklists  
Rubrics  
Editing  
Checklists  

Step Description Strategies 
piece. Proofreading 

Publishing The writing piece 
is prepared in final 
form, including 
illustrations. The 
writer shares his 
writing with 
others. 

Reading aloud 
Reading to a 
group Displaying 
in the room 
Printing the 
books Web 
publishing 

Figure 1 – 5 Steps of the Writing Process 

 

Sociocultural Theory of Writing. As proposed [30], 
sociocultural theory emphasises the role of social 
interaction and cultural context in developing 
cognitive skills, including writing. This theory 
suggests that writing skills are developed 
through collaborative activities and meaningful 
interactions with more knowledgeable peers and 
adults. Authors [31] highlight that sociocultural 
theory provides a framework for understanding 
how classroom activities, such as peer review 
and collaborative writing projects, can enhance 
writing development by fostering a supportive 
learning environment. 

The sociocultural theory of writing, grounded in 
the broader sociocultural framework proposed 
[30], emphasises the role of social interaction 
and cultural context in developing cognitive 
skills, including writing. This theory posits that 
learning and cognitive development are funda-
mentally social processes influenced by individu-
als' interactions with their environment, includ-
ing peers, teachers, and cultural artefacts. 

Core Concepts. Vygotsky's Zone of Proximal De-
velopment (ZPD) concept is central to the soci-
ocultural theory. The ZPD represents the gap be-
tween what a learner can achieve independently 
and what they can achieve with guidance and 
support from a more knowledgeable other 
(MKO), such as a teacher or more capable peer. 
In writing, the ZPD can be seen when students 
engage in collaborative writing tasks, receive 
feedback, and participate in guided practice, 
which helps them progress beyond their current 
abilities [30]. 

Role of Social Interaction. Social interaction is 
pivotal in the development of writing skills. Ac-
cording to [31], collaborative writing activities 
and peer review sessions allow learners to ar-
ticulate their thoughts, negotiate meaning, and 
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co-construct knowledge. These interactions al-
low students to internalise new writing strate-
gies and concepts, leading to cognitive develop-
ment. For instance, when students work together 
on a writing project, they learn from each other's 
strengths and weaknesses, which enhances their 
understanding and improves their writing abili-
ties. 

Cultural Context. The cultural context in which 
writing occurs also significantly influences the 
development of writing skills. Cultural tools, such 
as language, writing conventions, and digital 
technologies, shape how individuals learn to 
write and express their ideas. Authors [32] re-
search on literacy practices in different cultural 
settings demonstrates that writing is not just a 
technical skill but a socially and culturally situat-
ed practice. They found that literacy practices 
varied widely across cultures and were deeply 
embedded in the community's daily activities 
and social interactions. 

Scaffolding. Scaffolding is another key concept 
derived from Vygotsky's theory, referring to the 
support teachers or peers provide to help learn-
ers perform tasks they cannot do independently. 
In writing instruction, scaffolding might include 
providing students with graphic organisers, 
modelling the writing process, or giving con-
structive feedback. As students become more 
proficient, the support is gradually withdrawn, 
enabling them to write independently [32]. 

Implications for Writing Instruction. The sociocul-
tural theory has significant implications for writ-
ing instruction. It suggests that effective writing 
instruction should involve collaborative activities 
that foster social interaction and the co-
construction of knowledge. Teachers should cre-
ate a supportive classroom environment where 
students feel comfortable sharing their ideas and 
receiving feedback. Additionally, writing tasks 
should be meaningful and connected to students' 
cultural and social experiences to enhance en-
gagement and motivation. 

Empirical Support. Empirical studies support the 
application of sociocultural theory in writing in-
struction. For example, authors [33] found that 
collaborative dialogue among students during 
writing tasks led to improved writing perfor-
mance and a deeper understanding of writing 
strategies. Similarly, research [34] demonstrated 
that students who engaged in collaborative writ-
ing produced texts of higher quality and exhibit-

ed greater linguistic accuracy than those who 
wrote individually. 

In conclusion, the sociocultural theory of writing 
emphasises the importance of social interaction, 
cultural context, and scaffolding in developing 
writing skills. This theoretical perspective high-
lights that writing is not just an individual cogni-
tive activity but a socially situated practice deep-
ly influenced by the interactions and cultural 
tools available to learners. 

 

Previous Studies on Classroom Activities and 
Writing Skills Enhancement 

Research on the relationship between classroom 
activities and writing skills development has 
been an area of significant interest both within 
and outside Nigeria. Scholars have explored vari-
ous pedagogical approaches to improve students' 
writing abilities, noting the importance of struc-
tured activities, peer interaction, and iterative 
feedback in enhancing writing proficiency. These 
studies provide valuable insights into how teach-
ers can foster writing development in diverse 
learning environments, supporting continental 
and intercontinental perspectives. 

Authors [35] conducted a comprehensive study 
examining the role of writing workshops in im-
proving writing skills. Their research in the Unit-
ed States emphasised the value of peer feedback 
and iterative revisions, key components of writ-
ing workshops. These workshops involve stu-
dents drafting, reviewing, and revising their 
work based on feedback from peers and instruc-
tors. Troia's team found that these activities led 
to a measurable improvement in writing quality 
as students became more adept at revising their 
drafts, considering multiple perspectives, and 
refining their writing techniques. The study high-
lights the centrality of collaborative learning en-
vironments where students are encouraged to 
engage with one another's work, facilitating criti-
cal thinking and reflective practices. 

Building on this, authors [33] explored the bene-
fits of journaling as a classroom activity, particu-
larly in promoting self-reflection and personal 
expression. Their research showed that jour-
naling enhances students' fluency in writing by 
providing them with a low-stakes platform to ex-
plore their thoughts and emotions. Journaling 
activities allow students to write without the 
constraints of formal writing assignments, en-
couraging creativity and the development of a 



Path of Science. 2024. Vol. 10. No 10  ISSN 2413-9009     

Section “Languages”   8010       

personal voice. Swain's findings align with re-
search [33], which emphasises the importance of 
freewriting exercises in fostering students' cogni-
tive development and emotional intelligence. 
Swain and Angelo advocate for integrating jour-
naling into everyday classroom practices to im-
prove writing fluency and creativity, further illus-
trating the global relevance of reflective writing 
activities. 

Authors [14] investigated collaborative writing 
projects on a broader scale, focusing on how 
group work can enhance writing skills by foster-
ing student cooperation [14]. Their study in Tai-
wan showed that students who participated in 
collaborative writing activities demonstrated 
improved abilities in constructing coherent and 
well-organised texts. The researchers noted that 
negotiating ideas, providing feedback, and work-
ing toward a shared goal allowed students to un-
derstand writing conventions and textual struc-
ture better. This finding is consistent with recent 
research [15] examining collaborative writing in 
Nigerian classrooms. Musa's work revealed that 
group-based writing projects improved writing 
skills and increased students' confidence in their 
abilities to communicate effectively in English, 
highlighting the positive impact of social learning 
on language acquisition. 

Additionally, research [36] focused on the role of 
digital storytelling as an innovative writing activ-
ity. This study, which spanned multiple countries, 
including Turkey and Germany, emphasised how 
integrating multimedia elements in writing pro-
jects fosters creativity and technical skills. Digital 
storytelling requires students to combine visual 
and written narratives, allowing for a multimodal 
approach to learning. This method, which merges 
traditional writing instruction with digital litera-
cy, has been shown to engage students more 
deeply, improving their writing proficiency while 
also preparing them for the digital demands of 
contemporary communication. Authors [37] 
supported research [38] that observed similar 
outcomes in Chinese classrooms, where digital 
storytelling improved engagement and higher-
quality writing outputs. 

In conclusion, research from both continental 
and intercontinental perspectives underscores 
the value of diverse classroom activities in writ-
ing instruction. From writing workshops and 
journaling to collaborative projects and digital 
storytelling, these activities enhance students' 
technical writing abilities and promote creativity, 
collaboration, and self-reflection. The global con-

sensus is that interactive, student-centred learn-
ing environments are crucial for developing 
strong writing skills, with implications for class-
rooms worldwide. 

Analysis of Effective Classroom Activities. Effective 
classroom activities for writing instruction are 
characterised by their ability to engage students, 
provide practice opportunities, and facilitate 
feedback. Below are analyses of several key activ-
ities: 

1) Writing Workshops. Writing workshops cre-
ate a collaborative environment where students 
can share their work, receive feedback, and re-
vise their writing. Authors [25] emphasise that 
writing workshops help students understand the 
value of feedback and revision, which are critical 
components of the writing process. These work-
shops also allow teachers to provide individual-
ised support and guide students in developing 
specific writing strategies. 

2) Journaling. Journaling activities encourage 
students to write regularly and reflect on their 
thoughts and experiences. According to [38], 
journaling helps students develop a habit of writ-
ing and enhances their ability to express them-
selves clearly. Journals can be used for free writ-
ing, responses to prompts, or reflections on 
learning experiences, providing a versatile tool 
for writing instruction. 

3) Creative Writing Prompts. Creative writing 
prompts stimulate students' imagination and en-
courage them to explore different genres and 
styles of writing. Research [39] suggests creative 
writing activities help students develop their 
narrative skills and experiment with language. 
Prompts can range from story starters to themat-
ic prompts, providing a foundation for students 
to build upon. 

4) Collaborative Writing Projects. Collaborative 
writing projects involve students working to-
gether to produce a single piece of writing. These 
projects promote teamwork, communication 
skills, and collective problem-solving. The author 
[34] found that collaborative writing leads to 
higher-quality writing as students pool their 
knowledge and skills to create a well-rounded 
text. Additionally, these projects help students 
learn to negotiate meaning and integrate differ-
ent perspectives. 

5) Digital Storytelling. Digital storytelling inte-
grates multimedia elements, such as images, au-
dio, and video, into the writing process. Accord-
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ing to [40], digital storytelling engages students 
in creative and critical thinking, enhancing their 
ability to convey stories compellingly. This activi-
ty also develops students' digital literacy, prepar-
ing them for the demands of modern communi-
cation. 

6) Implications for Language Teaching. The in-
sights gained from the literature on writing in-
struction have significant implications for lan-
guage teaching practices. Educators should con-
sider incorporating various classroom activities 
catering to writing development aspects. Teach-
ers can create a supportive environment that fos-
ters writing proficiency by providing opportuni-
ties for collaborative learning, feedback, and cre-
ative expression. 

Additionally, integrating technology into writing 
instruction, as seen in digital storytelling, offers 
new avenues for engaging students and enhanc-
ing their writing skills. Educators should leverage 
digital tools to create interactive and multimodal 
writing experiences that reflect the changing 
communication landscape. 

In summary, effective writing instruction re-
quires a multifaceted approach that combines 
traditional and innovative activities. By drawing 
on theoretical frameworks and empirical re-
search, educators can implement strategies that 
support students' writing development and pre-
pare them for academic and professional success. 

 

RESULTS AND DISCUSSION 

This part presents the findings obtained from the 
research on the effectiveness of classroom activi-
ties in enhancing the writing skills of secondary 
school students. It discusses the results of the re-
search questions, analysing data collected 
through questionnaires, observations, and doc-
ument analysis. The chapter provides detailed 
interpretations of the data, illustrating how spe-
cific classroom activities impact students' writing 
proficiency. Furthermore, it discusses students' 
challenges in developing their writing skills and 
how current practices meet their learning needs. 
This chapter emphasises the significance of ac-
tive classroom participation and constructive 
feedback. 

 

Analysis of Data Obtained through Questionnaires  

This section analysed, presented and interpreted 
the sourced research data via questionnaires. 

Frequency count and percentage summary were 
used to analyse the respondents' social demo-
graphic characteristics. Similarly, a frequency 
count and percentages summary were used to 
analyse the research questions raised. All anal-
yses were summarised and presented in tables. 
 

Table 1 – Frequency Distribution showing 
Respondents Gender 
Factors Options Frequency % 
Gender Male 8 40.0 

Female 12 60.0 
Total 20 100.0 

 

The result in Table 1 presents the gender distri-
bution of the respondents, and it was indicated 
that 40% of them were male, while 60% were 
female. This means that both genders were duly 
considered and represented in this study. 

The result in Table 2 presents the age distribu-
tion of the respondents. It was observed that 
10% were aged 15 years and below, 75% were 
aged between 16 and 19 years, and 15% were 
aged 20 years and above. 
 

Table 2 – Frequency Distribution showing 
Respondents Age 
Factors Options Frequency % 
Age 15 Years and Below 2 10.0 

16-19 Years 15 75.0 
20 Years and Above 3 15.0 
Total 20 100.0 

 

The distribution of the respondents' class, as pre-
sented in Table 3, revealed that a good number of 
them (55%) were students in SS1 A, 25% were in 
SS1 B, 5% of them were students in SS1 C, and 
15% were SS3 students. 
 

Table 3 – Frequency distribution showing 
Respondents Class 
Factors Options Frequency % 
Class SS1A 11 55.0 

SS1B 5 25.0 
SS1C 1 5.0 
SS3 3 15.0 
Total 20 100.0 
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Analysis of Research Questions  

Research Questions 1: What is the current state 
of writing instruction practices at Oludaye 
Grammar School Oba Akoko? 

The findings on statements relating to the cur-
rent state of writing instruction practices at 
Oludaye Grammar School Oba Akoko were pre-
sented in Table 4. The enquiry about the rate at 
which students participate in writing activities 
during English classes was with consent such 
that a larger number of them (80%) said they 
always participate in writing activities, 5% of 
them said they often participate in writing activi-
ties, 10% of them said they sometimes do. 
Meanwhile, 5% affirmed that they had never 
been engaged in writing activities.  

Concerning the writing activities students en-
joyed most, it was reported by the majority of the 
students (85%) that they mostly enjoyed partici-
pating in writing essays, 40% of them had en-
joyed participating mostly in creative writing, 
15% of them had mostly enjoyed participating in 
journaling, and 25% of them had mostly enjoyed 
participating in collaborative writing. In compar-
ison, 5% of them had mostly enjoyed participat-
ing in composition writing. 

 

Table 4 – Frequency Distribution relating to the 
current state of writing instruction practices at Oba 
Akoko Grammar School 
Factors Options Frequency % 
How often do you 
participate in 
writing activities 
during English 
classes? 

Always 16 80.0 
Often 1 5.0 
Sometimes 2 10.0 
Never 1 5.0 
Total 20 100.0 

Which of the 
following writing 
activities do you 
enjoy the most? 

Writing Essays 17 85.0 
Creative 
Writing 

8 40.0 

Journaling 3 15.0 
Collaborative 
Writing 

5 25.0 

Others 
(Composition) 

1 5.0 

How helpful do 
you find teacher's 
feedback in 
improving your 
writing skills? 

Very Helpful 15 75.0 
Helpful 3 15.0 
Neutral 2 10.0 
Total 

20 100.0 

 

It was the impression of a higher percentage of 
the respondents (75%) that they had found their 

teacher's feedback very helpful in improving 
their writing skills; 15% of them had said they 
found their teacher's feedback helpful in improv-
ing their writing skills, 10% of them were equiv-
ocal to the possibility of teacher's feedback been 
helpful at all towards improving their writing 
skills.  

Summarily, it is observed that the majority of the 
students (95%), though at varying degrees, en-
gage in diverse writing activities, and most of 
them (85%) had a preference for participating in 
essay writing, a larger percentage of them (75%) 
had also complied that their teacher's feedbacks 
due to their engagement in English writing activi-
ties had been really helpful in improving their 
writing skills. Considering the variation in fre-
quencies, it is thus justified that students in 
Oludaye Grammar School Oba Akoko engage in 
writing instruction practices to a great extent, 
which has helped develop their writing skills. 

Research Question 2: What challenges do the 
students face in developing writing skills? 
 

Table 5– Frequency and percentage summary 
relating the possible challenges faced by the 
students in developing writing skills 

Factors Options Frequency % 
Do you practice 
writing outside 
school 
assignments? 

No 5 25.0 
Yes 15 75.0 
Total 

20 100.0 

If yes, what 
writing activities 
do you engage in 
outside school? 

Story Telling 6 40.0 
Story Writing 4 26.7 
Composition 5 33.3 
Total 15 100.0 

What challenges 
do you face 
during writing 
activities? 

Sometimes 
struggles with 
Punctuation 

5 25.0 

Difficulty with 
proper English 
language 
vocabulary 
usage 

7 35.0 

Difficulty in self-
reflection 

4 20.0 

Inability to use 
adequate 
grammar in 
appropriate 
places 

4 20.0 

Total 20 100.0 

 

The result of the possible challenges the students 
face in developing writing skills is presented in 
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Table 5. Most students (75%) reported engaging 
in writing activities outside school assignments, 
though 25% reported differently. This implies 
that the students who withdrew their engage-
ment in writing practice aside from the school 
assignment may be due to their felt challenges 
attached to the practice.  

Concerning the students who had consented to 
engage in writing practice aside from school as-
signments, it was indicated that 40% preferred 
engaging in storytelling, 26.7% of them preferred 
engaging in story writing, and 33.3% preferred 
writing composition.  

The student's consent to the felt challenges dur-
ing English writing activities was such that 25% 
of them had said they sometimes struggle with 
the use of punctuation marks, 35% of them com-
plied they had difficulty with proper English lan-
guage vocabulary usage, and 20% of them had 
complied they have difficulty in self-reflection 
during writing activities. In comparison, a similar 
percentage (20%) affirmed their inability to use 
adequate grammar in appropriate places. This 
has shown that students do encounter varying 
challenges during English writing activities.  

In summary, it is revealed that most of the stu-
dents (75%) engage in English writing activities 
aside from completing their assignments; mean-
while, from the students' disposition, they en-
counter varying challenges during these writing 
activities. Therefore, it is inferred from this result 
that the most common challenge for students 
during English writing activities is difficulty with 
proper English language vocabulary usage, and 
they often struggle with punctuation.  

 

Research Question 3: Does the effectiveness of 
classroom activities impact student writing pro-
ficiency? 

The result in Table 6 shows statements about the 
effectiveness of classroom activities in impacting 
student writing proficiency. The majority of the 
respondents (80%) agreed that classroom activi-
ties have helped improve their writing skills, and 
15% of them affirmed it has been helpful to them. 
However, 5% of them were neutral about wheth-
er classroom activities could be helped or not 
towards improving their writing skills. 

 

 

Table 6 – Frequency and percentage summary 
relating to the possibility of the effectiveness of 
classroom activities to have an impact on student 
writing proficiency 

Factors Options Frequency % 
To what extent 
have classroom 
activities helped 
to improve your 
writing skills? 

Very 
Helpful 

16 80.0 

Helpful 3 15.0 
Neutral 1 5.0 
Total 20 100.0 

Which 
classroom 
activity do you 
think has most 
improved your 
writing skills? 

Writing 
Essays 

17 85.0 

Journaling 1 5.0 
Peer 
Review 

1 5.0 

Others 1 5.0 
Total 20 100.0 

How engaged 
are you during 
writing 
activities? 

Very 
Engaged 

12 60.0 

Engaged 3 15.0 
Neutral 5 25.0 
Total 20 100.0 

 

A similar percentage of the respondents (85%) 
agreed that essay writing was the most effective 
English writing classroom activity that has 
helped improve their writing skills, 5% of them 
said journaling is the English writing classroom 
activity that has helped improve their writing 
skill, a similar percentage of them (5%) had 
complied that peer review is the English writing 
classroom activity that has helped improve their 
writing skill. In comparison, 5% of them also af-
firmed they had other English writing classroom 
activities that have helped improve their writing 
skills, though not identified in this study.  

A reasonable number of the respondents (60%) 
affirmed they are very engaged during writing 
activities, 15% said they are also engaged during 
writing activities, and 25% were indecisive about 
being engaged during writing activities. 

In summary, it is affirmed by most students 
(80%) that engagement in English language 
classroom activities has helped improve their 
writing skills. Most of them (85%) confirmed the 
potency of essay writing in improving their writ-
ing skills, and due to that, a reasonable number of 
these students (60%) were always very engaged 
during English writing activities. Considering the 
variation in frequencies, it is ascertained that the 
effectiveness of English language classroom ac-
tivities positively impacts student writing profi-
ciency.  
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Research Questions 4: What are the possible 
measures for improving writing instruction prac-
tices? 

 

Table 7 – Frequency and percentage summary 
relating the possible measures for improving writing 
instruction practices 

Factors Options Frequency % 
In your opinion, 
what are the 
strengths of the 
writing 
activities 
conducted in 
your English 
classes? 

Improving 
spoken Grammar 

6 30.0 

Build my 
confidence in 
writing 

6 30.0 

Creative 
Expression 

3 15.0 

Enhanced 
Critical Thinking 

5 25.0 

Total 20 100.0 
What 
suggestions do 
you have for 
improving 
writing 
activities in 
your 
classroom? 

Creating more 
time for practice 
will help in the 
classroom 

6 30.0 

Vocabularies 
should be broken 
down 

6 30.0 

Group activities 
on writing games 
during trans-
curricular 
activities 

2 10.0 

Self-reflection 
and assessment 
will help build 
confidence to 
enhance 
vocabulary 
development 

3 15.0 

Continuous 
engagement in 
writing skills for 
preparation for 
real-world 
application 

3 15.0 

Total 20 100.0 

 

Table 7 shows the possible measures for improv-
ing writing instruction practices. Information re-
garding the strengths of the writing activities 
conducted in students' English classes was with 
consent, such that 30% of the respondents com-
plied that writing activities in English had im-
proved their spoken grammar. A similar percent-
age of them (30%) consented that their partici-
pation in English language writing activities had 
built their confidence in writing, and 15% had 

shown that their participation in English lan-
guage class writing activities had enhanced their 
creative expression. In comparison, 25% of them 
affirmed that revealed that their participation in 
English language class writing activities had en-
hanced their critical thinking. 

Concerning the possible suggestion towards im-
proving writing activities in secondary was such 
that 30% of the respondents thought that creat-
ing more time for practice would help in the 
classroom, similar percentage of them (30%) had 
said English vocabulary should be broken down, 
10% of them had said there should be group ac-
tivities on writing game during trans-curricular 
activities, 15% of them were of the impression 
that self-reflection and assessment will help build 
students confidence to enhance vocabulary de-
velopment, and similar percentage of them 
(15%) said that there should be continuous en-
gagement in writing skills for preparation for re-
al-world application.  

Summarily, it has been clarified by the respond-
ents that students' participation in English lan-
guage writing activities in varying instances im-
proved their spoken grammar and helped build 
their confidence in writing. Inference from the 
frequency variation had shown that adopting as 
recommended was a possible measure for im-
proving writing instruction practices. 

 

Discussion of Findings 

The study aimed to investigate classroom activi-
ties and their role in developing the writing skills 
of secondary school students at Oludaye Gram-
mar School Oba Akoko. The findings from the 
analysis reveal several key points regarding stu-
dents' participation in writing activities, the chal-
lenges they face, and the effectiveness of class-
room interventions. 

Gender and Age Distribution. The gender distribu-
tion of the respondents indicated a reasonable 
balance, with 60% females and 40% males, en-
suring representation across genders. Similarly, 
the age distribution shows that most respond-
ents (75%) were between 16 and 19 years old, 
aligning with the typical secondary school demo-
graphic. This age group's engagement in writing 
activities is crucial, representing a formative pe-
riod for literacy development. 

Classroom Participation in Writing Activities. Most 
students (80%) reported always participating in 
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writing activities during English classes, with es-
say writing being the most favoured activity 
(85%). This suggests that essay writing forms a 
critical part of the curriculum at the school, 
providing students with an opportunity to devel-
op structured writing skills. The student's en-
gagement in other writing activities, such as crea-
tive writing (40%) and collaborative writing 
(25%), demonstrates diversity in the writing in-
struction practices. 

The findings indicate that teacher feedback plays 
a significant role in students' writing develop-
ment, with 75% of students finding it helpful. 
This aligns with educational best practices, 
where constructive feedback is essential for stu-
dent improvement, particularly writing skills. An 
analysis of the essays written by the students re-
vealed common strengths and weaknesses. Most 
students understood paragraph structuring and 
idea development well, reflecting their familiarity 
with the basic principles of essay writing. How-
ever, limited vocabulary, repetitive sentence 
structures, and incorrect punctuation were prev-
alent. These findings suggest that while students 
are comfortable with the general framework of 
essay writing, targeted instruction on refining 
their language use and grammatical accuracy is 
still necessary to enhance their writing proficien-
cy. 

Challenges in Developing Writing Skills. A signifi-
cant portion of students (75%) reported engag-
ing in writing activities outside school, showing 
they are motivated to practice writing beyond 
classroom assignments. However, the challenges 
they face are noteworthy, with 35% indicating 
difficulty with English vocabulary usage and 25% 
struggling with punctuation. These challenges 
highlight areas where additional support and 
targeted instruction may be needed to improve 
student's language proficiency and technical 
writing skills. 

Moreover, 20% of the students reported difficul-
ties in self-reflection, and another 20% cited is-
sues with grammar usage. These findings suggest 
that while students are willing to engage in writ-
ing, they may need more focused instruction on 
reflective writing and grammar application to 
enhance their overall writing quality. 

Impact of Classroom Activities on Writing Profi-
ciency. The effectiveness of classroom activities 
on writing proficiency was affirmed by 80% of 
the respondents, with essay writing again emerg-
ing as the most impactful activity. The level of 

engagement during writing activities was also 
notable, with 60% of students reporting being 
very engaged. This suggests that the classroom 
environment fosters active participation, which 
is crucial for developing proficiency in writing. 

These findings confirm that classroom activities, 
particularly essay writing, significantly improve 
students' writing skills. However, the relatively 
lower engagement in activities like peer review 
(5%) may indicate areas where further en-
hancement of collaborative writing practices 
could be beneficial. 

Measures for Improving Writing Instruction. The 
students' feedback on potential measures to im-
prove writing instruction focused on creating 
more time for practice (30%) and simplifying 
vocabulary (30%). These suggestions reflect a 
need for more dedicated writing sessions and 
tailored language support to meet the diverse 
needs of learners. Additionally, recommenda-
tions such as incorporating self-reflection and 
continuous engagement in writing activities 
highlight the importance of fostering a holistic 
approach to writing instruction that prepares 
students for real-world applications. 

In conclusion, the findings suggest that while 
students at Oludaye Grammar School Oba Akoko 
actively engage in writing activities, specific chal-
lenges, particularly in vocabulary and grammar 
usage, must be addressed. The emphasis on es-
say writing and teacher feedback has positively 
impacted, but more varied and reflective writing 
practices could further enhance students' writing 
proficiency. 

 

CONCLUSIONS 

This segment summarises the key findings, high-
lighting the positive impact of classroom activi-
ties on student writing proficiency. It concludes 
by acknowledging the existing challenges and 
provides actionable recommendations for educa-
tors. The chapter underscores the need for di-
verse instructional strategies to address stu-
dents' unique learning needs and promote over-
all writing proficiency. 

The study aimed to explore the effectiveness of 
classroom activities in enhancing the writing 
skills of SS1 students at Oludaye Grammar School 
Oba Akoko. The research utilised a combination 
of questionnaires, observations, and document 
analysis to gather data, focusing on students' par-
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ticipation in writing activities, the challenges they 
face, and the impact of various classroom inter-
ventions on their writing proficiency. 

A significant portion of the students (80%) re-
ported actively participating in writing activities 
during their English classes, with essay writing 
being the most favoured and effective. 85% of 
respondents said they enjoyed writing essays 
more than other activities. This suggests that es-
say writing is critical in developing writing skills 
at Oba Akoko Grammar School, allowing students 
to organise their thoughts, practice structured 
writing, and express ideas clearly. The preference 
for essay writing highlights the importance of 
this exercise in fostering a deeper understanding 
of writing conventions and improving overall 
proficiency. 

The role of teacher feedback emerged as a crucial 
factor in enhancing students' writing abilities. 
According to the findings, 75% of students found 
teacher feedback helpful in improving their writ-
ing. This result emphasises the importance of 
formative feedback in guiding students through 
the writing process, helping them identify areas 
for improvement, and building their confidence 
as writers. Teacher feedback, especially when 
constructive and specific, supports students in 
refining their writing and addressing common 
errors related to grammar, punctuation, and sen-
tence structure. 

Despite the generally positive response to writ-
ing activities, the study identified several chal-
lenges that hindered students' writing develop-
ment. A notable 35% of students reported diffi-
culties with vocabulary usage, highlighting a 
need for more focused instruction on expanding 
their lexicon and using words in context. Addi-
tionally, 25% of respondents indicated that they 
struggled with punctuation, a fundamental as-
pect of writing that affects clarity and compre-
hension. Another 20% reported difficulties with 
self-reflection during writing tasks, suggesting 
that some students may find it challenging to crit-
ically assess their work or engage in deeper anal-
ysis. Similarly, 20% of the students faced issues 
with grammar usage, which further points to the 
need for targeted interventions to improve tech-
nical writing skills. 

The study also examined the broader impact of 
classroom activities on writing proficiency. 80% 
of the respondents confirmed that classroom ac-
tivities positively influenced their writing skills, 
particularly through essay writing, consistently 

rated as the most impactful. This finding rein-
forces the role of structured writing tasks in 
helping students develop their abilities to ex-
press ideas coherently. However, less commonly 
practised activities like peer review and collabo-
rative writing did not receive as much apprecia-
tion, with only 5% of students engaging in these 
exercises. This suggests that expanding the varie-
ty of writing activities could benefit students by 
exposing them to different writing styles and 
processes. 

In terms of recommendations, students advocat-
ed for creating more time for writing practice, 
with 30% suggesting that additional time dedi-
cated to writing exercises would help them im-
prove their skills. Another 30% of students rec-
ommended simplifying vocabulary instruction, 
making it more accessible and understandable 
for learners. Further suggestions included incor-
porating self-reflective writing tasks and promot-
ing continuous engagement in writing activities 
to prepare students for real-world writing de-
mands. These recommendations underscore the 
need for a more comprehensive and supportive 
approach to writing instruction that addresses 
students' specific challenges and fosters long-
term improvement in their writing proficiency. 

The findings from this study underscore the sig-
nificant impact that classroom activities, particu-
larly essay writing, have on enhancing students' 
writing skills at Oludaye Grammar School Oba 
Akoko. Essay writing emerged as the most fa-
voured and effective activity, with 85% of stu-
dents expressing a preference for it. This shows 
that structured writing tasks play a vital role in 
helping students organise their thoughts, express 
ideas clearly, and develop coherence in their 
writing. The emphasis on essay writing also indi-
cates its usefulness in promoting critical thinking, 
argumentation, and the logical presentation of 
ideas. As a central part of the curriculum, essay 
writing has proven to be a powerful tool in fos-
tering writing proficiency. 

Teacher feedback has also been identified as crit-
ical in improving students' writing abilities. The 
data shows that 75% of students found teacher 
feedback helpful, emphasising the importance of 
providing timely, constructive, and detailed re-
sponses to students' work. Effective feedback not 
only helps students understand their mistakes 
but also guides them in refining their writing 
skills. It builds confidence and enables students 
to progress in grammar, structure, and content 
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development. However, while feedback is benefi-
cial, its success depends on how well it is com-
municated and how students apply it in their 
subsequent writing tasks. 

Despite the positive engagement in writing activ-
ities, the study reveals persistent challenges that 
hinder some students from fully realising their 
writing potential. Vocabulary usage, punctuation, 
and grammar were identified as the primary are-
as of difficulty for many students. With 35% of 
students struggling with vocabulary and 25% 
facing challenges with punctuation, it is clear that 
additional support is needed in these technical 
areas. Moreover, 20% of students reported diffi-
culties with grammar, which impacts the overall 
quality and clarity of their writing. These chal-
lenges suggest that while students are engaged in 
writing, more targeted instruction and rein-
forcement in these areas are required to help 
them overcome these obstacles. 

The study also highlights the need to diversify 
writing activities in the classroom. While essay 
writing is highly effective, the limited practice of 
other writing forms, such as peer review and col-
laborative writing, suggests room for improve-
ment. These activities could allow students to 
interact with their peers, receive diverse feed-
back, and engage in collaborative problem-
solving, which can deepen their understanding of 
the writing process. By incorporating more var-
ied writing tasks, students could develop a 
broader range of writing skills, including critical 
analysis, reflection, and communication, essential 
for academic success and future professional 
writing. 

In conclusion, while classroom activities at 
Oludaye Grammar School Oba Akoko have posi-
tively contributed to enhancing students' writing 
skills, addressing vocabulary, punctuation, and 
grammar challenges and incorporating more col-
laborative and reflective writing exercises will 
further strengthen the effectiveness of writing 
instruction. 

Based on the findings of this study, several rec-
ommendations are proposed to enhance further 

the writing instruction practices at Oludaye 
Grammar School Oba Akoko. 

Firstly, it is recommended that teachers allocate 
more time for writing practice in the classroom. 
Many students (30%) suggested that additional 
practice time would help them refine their writ-
ing skills. Providing more opportunities for stu-
dents to write, revise, and reflect on their work 
will encourage them to engage more deeply with 
the writing process, improving fluency and accu-
racy. 

Secondly, there is a need for more targeted in-
struction in vocabulary usage. With 35% of stu-
dents identifying vocabulary as a challenge, 
teachers should incorporate vocabulary-building 
exercises into their lessons. These activities could 
include focused vocabulary drills, context-based 
learning, and more diverse reading materials to 
expose students to a wider range of words. Sim-
plifying vocabulary instruction and breaking 
down complex words into manageable parts will 
also help students improve their usage in writing. 

Additionally, it is recommended that teachers 
integrate more collaborative writing activities, 
such as peer review and group writing tasks. Col-
laborative activities allow students to learn from 
their peers, share diverse perspectives, and de-
velop critical thinking and editing skills. With on-
ly 5% of students engaged in peer review, ex-
panding this practice can foster a more interac-
tive and supportive writing environment. 

Furthermore, teachers should provide additional 
instruction on punctuation and grammar. Regu-
lar workshops or focused lessons on these areas 
will address the issues faced by 25% of students 
struggling with punctuation and 20% facing 
grammar difficulties. Continuous feedback and 
reinforcement will help students internalise and 
apply these rules effectively in their writing. 

Lastly, incorporating self-reflective writing exer-
cises will help students develop critical aware-
ness of their writing progress and promote 
greater autonomy in improving their skills. 
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