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 Abstract. This study aims to determine women's leadership style in 
public elementary schools in Sekarbela sub-district, Mataram City, in 
improving teacher social competence. The sub-focuses include 
women's leadership style and the impact of women's leadership style. 
This study uses a qualitative approach with a case study method. Data 
were collected using interview, observation, and documentation 
methods. Data analysis in this study is inductive; namely, the analysis is 
carried out based on data obtained from the time the data collection 
took place until after the data collection at a certain time. Data analysis 
consists of data collection, condensation, presentation, and conclusion. 
Meanwhile, the validity of the data will be checked using data 
triangulation, namely credibility, transferability, and dependability. The 
results of the study indicate that: 1) the leadership style of women in 
public elementary schools in Sekarbela sub-district, Mataram city is 
democratic and charismatic leadership; 2) The impact of women's 
leadership style in schools, both democratic and charismatic, has a 
significant positive impact on improving school quality. 
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INTRODUCTION 

In the era of the Industrial Revolution 4.0, chang-
es occur very quickly. The education system must 
be transformed to ensure that education in a 
country strives to provide the best education for 
future generations. Consistent with these devel-
opments, improvements and evaluations of edu-
cation continue to be carried out. Effective educa-
tion planning and implementation requires a re-
liable leader to carry out his duties and functions 
in managing an educational institution. 

Education is a medium for creating a very im-
portant young generation in the future. Islamic 
and national education must foster and develop 
faith, piety, noble morals, conscience, character 
and other aspects of the humanities, as well as 
intelligence and skills to create balance. Educa-
tion also emphasises the development of a whole 
Indonesian person who believes in and is devot-
ed to God Almighty, has noble morals, is healthy, 
knowledgeable, capable, creative, independent, 
and is a democratic and responsible citizen. 

Knowledge is gained in school, and school will 
never be separated from the leader's name. Eve-

ry school has a leader; a school will not run with-
out one. The leader is the one who will lead the 
direction of success of an educational institution. 

Professional principals in the new paradigm of 
educational management will have positive im-
pacts and bring about fundamental changes in 
the renewal of the education system in schools. 
These impacts include the effectiveness of educa-
tion, strong school leadership, effective manage-
ment of educational staff, quality culture, com-
pact, intelligent, and dynamic teamwork, inde-
pendence, participation of school residents and 
the community, openness (transparency) of 
management, willingness to change (psychologi-
cal and physical), evaluation and continuous im-
provement, responsive and anti-native to needs, 
accountability, and sustainability. 

The above view contains a message that if you 
want to hold the principal position, you must 
meet the requirements of work, academic man-
agement, and personality. Completing the re-
quirements can give the principal more ad-
vantages so that he can carry out his role as a 
holder of power in the school. 
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Female leadership shows that women's leader-
ship styles often differ from men's. Women adopt 
a more collaborative, participatory, and demo-
cratic leadership style. The principal's leadership, 
consistent with the applicable rules, greatly in-
fluences the school's quality, noting that there is 
interaction between the principal and teachers 
and parents who support and complement each 
other. Each must be consistent and responsible 
for their rights and obligations so that the de-
sired situation and conditions are created. The 
comparison between female and male principals' 
leadership has been an interesting research sub-
ject for some time. Research has highlighted dif-
ferences in leadership style, managerial ap-
proach, and performance outcomes between fe-
male and male principals. Several studies have 
shown that female principals apply a more coop-
erative and participatory transformational lead-
ership style, while male principals use a more 
authoritarian and task-oriented transactional 
leadership style [1]. 

All of this requires long thought and great re-
sponsibility for a female principal. There is no 
difference between female and male leaders; 
they have full responsibility for the educational 
institution they are in. The responsibility that 
must be fulfilled is not only for students and 
schools but also to improve teacher competence. 

Women's leadership shows that women's leader-
ship styles often differ from men's. Women adopt 
a more collaborative, participative, and demo-
cratic leadership style. This study explores how 
these leadership styles can positively impact or-
ganisations and the work environment. 

Female leadership characteristics often reflect 
traits that set them apart from male leadership 
styles. Women tend to have high emotional intel-
ligence, which helps them understand and re-
spond to the emotions and needs of their team 
members. This creates a more collaborative and 
harmonious work environment. Female leaders 
tend to have strong communication skills in lis-
tening and conveying information. They strive to 
maintain clear and open communication within 
their teams. 

A partnership occurs when the principal does not 
treat teachers arbitrarily. In this case, the female 
principal positions teachers as colleagues or co-
workers. The sense of togetherness causes 
teachers and their stakeholders to push to carry 
out their duties. 

The Republic of Indonesia Government Regula-
tion No 74 of 2008 concerning Teachers, Arti-
cle 3(1) states that competence is a set of 
knowledge, skills, and behaviours teachers must 
possess, internalise, master, and actualise in car-
rying out professional duties. 

Competence can be interpreted as knowledge, 
skills, and abilities mastered by someone who 
has become part of himself so that he can carry 
out cognitive, affective, and psychomotor behav-
iours as well as possible. It can also be said that 
competence does not only contain knowledge, 
skills and attitudes, but the most important thing 
is the application of the knowledge, skills, and 
attitudes needed for all jobs. Social competence is 
the ability of educators to communicate and in-
teract effectively with students, education per-
sonnel, parents/guardians of students, and the 
surrounding community. This competence is re-
lated to the ability of educators as social beings, 
including 1) the ability to interact and communi-
cate with colleagues to improve their profession-
al abilities, 2) the ability to recognise and under-
stand the functions of each community institu-
tion and 3) the ability to establish cooperation 
both individually and in groups [2]. 

In Indonesia, the appointment of school princi-
pals is based on Permendikbud No 6 of 2018 
concerning the Assignment of Teachers as School 
Principals. Permendikbud No 6 of 2018 compris-
es 12 chapters and 25 articles [3]. In the 
Permendikbud, there is article 2, which contains 
the requirements for prospective school princi-
pals consisting of: 

1) the lowest level of education is S1/DIV and has 
a teacher's certificate,  

2) rank group III/C accompanied by a minimum 
of 6 years of work experience,  

3) performance assessment for the last 2 years at 
least good,  

4) has had managerial duties for 2 years,  

5) is physically and mentally healthy and free 
from drugs,  

6) has never received punishment for indisci-
pline or been a suspect, and  

7) maximum age 56 years. 

The requirements in the government regulation 
of education and Culture No 6 of 2018 suggest 
that anyone who meets these requirements can 
be promoted to principal. Regardless of gender, 
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this means that opportunities are always open to 
men and women if they meet the requirements 
set by the institution responsible for appointing 
the principal. 

The success of a school in implementing a quality 
education process is often inseparable from the 
principal's success in managing existing re-
sources. One of these resources is human re-
sources, namely teachers and staff, who can pro-
duce quality results and improve learning. The 
principal has an important role in improving the 
quality of human resources because they are the 
main leaders in the school environment. The 
principal's role is strategically creating a condu-
cive work environment, providing direction and 
inspiration, and managing human resources ef-
fectively. 

Leadership is how a leader influences and directs 
– motivating and controlling subordinates in a 
certain way so they can carry out their work du-
ties efficiently and effectively. The principal's 
success in achieving his goals is largely deter-
mined by his reliability in managing the school 
concerned. Leadership is a behaviour that influ-
ences individuals or groups to do something to 
achieve organisational goals. More simply, the 
distinction between leadership and management 
is that leaders do something right while manag-
ers do something right. This difference illustrates 
that leaders are usually associated with the top 
policy level or top decision makers who are com-
prehensive in the organisation, while managers 
are middle-level decision makers [4]. 

Leadership style is a person's way of behaving 
when influencing others. To achieve the school's 
goals, the principal's leadership in implementing 
the school organisation must pay attention to the 
leadership style used. To know the leadership 
style that the principal will use, it can be seen 
how the principal makes decisions both in and 
outside the school. In addition, it can also be seen 
how the principal communicates well with the 
school community. 

Female leadership style can also be seen in how 
the principal motivates the school community. 
Gender roles can influence leadership style be-
cause gender roles can be classified into male 
and female. The characteristics of male gender 
roles include the ability to be described as strong, 
assertive, brave, enthusiastic, with self-esteem 
and strong self-confidence, objective, unemo-
tional, active, competitive, ambitious, rational, 
curious about various facts, less responsive to 

matters related to emotions or feelings [5]. The 
characteristics of female roles include being 
more emotional, sensitive, dedicated, gentle, 
warm, thrifty, careful, and friendlier. The com-
parison between female and male principals' 
leadership has been an interesting research sub-
ject for some time. Research has highlighted dif-
ferences in leadership style, managerial ap-
proach, and performance outcomes between fe-
male and male principals. Several studies have 
shown that female principals employ a more co-
operative and participative transformational 
leadership style. 

In contrast, male principals tend to employ a 
more authoritarian and task-oriented transac-
tional leadership style [1]. Research has also 
shown that female principals are often more ef-
fective at building strong interpersonal relation-
ships with staff, students, and the school com-
munity, contributing to a more positive and co-
hesive school climate [6]. On the other hand, sev-
eral studies have found that male principals focus 
more on quick decision-making and decisive ac-
tion in the face of challenges and crises [7]. How-
ever, it is important to note that the influence of 
gender on school leadership can vary widely de-
pending on the specific cultural, social, and or-
ganisational context [8]. 

 

Literature review 

Feminism. The demand for equality with men and 
opportunities for women to pursue their aspira-
tions are key factors that drive the emergence of 
the feminist movement. Feminism is an organ-
ised and directed effort to fight for women's 
rights and interests. 

The theoretical framework of feminism. Marxist 
stream is triggered by the oppression of women 
from individual wealth ownership, then associat-
ed with social structures, especially in the eco-
nomic context. There is a specific difference be-
tween Marxist feminism and other feminist theo-
ries, namely the view that capitalism is a form of 
oppression of women by considering them as a 
cheap and uneducated labour resource. Liberal 
feminism tends to ignore systematic structural 
analysis and believes more that social barriers 
can be overcome through individual efforts and 
government support. This movement aims to 
provide opportunities for women to play a full 
role outside the home, similar to men, so that 
gender is no longer an obstacle for women to 
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pursue careers in various public sectors. Radical 
feminism emerged as a result of the oppression 
experienced by women and the simultaneous he-
gemony of patriarchal culture. It is also stated 
that women experience abuse by patriarchal so-
cial structures, which is a fundamental form of 
oppression and includes physical exploitation, 
racism, classism, and heterosexism, which occur 
simultaneously with patriarchal oppression. 

Leadership. Leadership is an activity that influ-
ences the behaviour of others, or the art of influ-
encing human behaviour, both individuals and 
groups [9]. Leadership influences others to 
achieve common goals [5]. Leadership is the art 
of influencing a person or a group to create coop-
eration and mutual trust in organisational activi-
ties so that the goals set by the organisation can 
be achieved according to the planned targets. 
Leadership is a process of influencing superiors 
and subordinates to achieve organisational goals. 
In the context of the Indonesian language, the 
term "leader" is often used to refer to individuals 
who have roles as administrators, coaches, men-
tors, leaders, role models, movers, and so on. 
Leading is the ability of an individual to influence 
others by using various methods to achieve cer-
tain goals. At the same time, leadership is a pro-
cess that involves the influence of individuals on 
others to agree and understand what needs to be 
done and how to do it, as well as facilitate indi-
vidual and collective efforts to achieve common 
goals [10]. 

Women's Leadership. Gender is much talked 
about nowadays. Gender is the difference be-
tween women and men in roles, functions, rights, 
and behaviours shaped by local social and cul-
tural provisions. Many argue that gender is the 
difference between men and women. The leader-
ship of female principals is a phenomenon that is 
increasingly receiving attention in the world of 
education. 

Contrary to the traditional perception that lead-
ership is associated with men, more and more 
female principals are utilising their skills and 
contributing to the success of school manage-
ment. An inclusive, collaborative, and empathetic 
approach often characterises female leadership 
in education. They tend to prioritise effective 
communication, build strong relationships with 
staff, students, and parents, and pay attention to 
the needs of individuals in the school community 
[11]. In addition, female principals are also ex-
pected to have strong, tough, wise personalities, 

build good communication with their staff, have a 
vision, understand the mission, and implement 
school goals [12]. According to [13], female lead-
ers tend to have a sense of self-confidence and 
striking talent. In general, female leadership has 
different characteristics than leadership general-
ly attributed to men. 

According to [14], women's leadership in the 
21st century still faces challenges and obstacles, 
including gender bias and stereotypes about 
gender roles in leadership. However, more and 
more women leaders have proved that women's 
leadership can make valuable contributions and 
bring positive impacts in various fields and hier-
archical levels. 

The leadership of female principals in Indonesia 
has increased and been recognised in recent 
years. Several women have successfully served 
as principals at various levels of education, in-
cluding kindergartens, elementary schools, junior 
high schools, high schools, and universities. The 
explanation above shows that the leadership of 
female principals in Indonesia tends to bring an 
inclusive approach, focuses on the quality of edu-
cation, and prioritises the participation of all 
stakeholders. The existence of female principals 
has positively contributed to the world of educa-
tion in Indonesia and increasingly supports gen-
der equality and diversity in the education sys-
tem. Authors [15] argue that women tend to take 
or use a more democratic leadership style. They 
encourage participation, share power and infor-
mation, and try to increase the self-esteem of 
their followers. They prefer to lead through in-
volvement and rely on their charisma, expertise, 
contacts, and interpersonal skills to influence 
others. 

Based on data obtained from the Department of 
Education, Youth and Sports of Mataram City, the 
number of Public Elementary Schools is 150 
schools, which are divided into six sub-districts, 
namely Mataram sub-district with 30 schools, 
Cakranegara sub-district with 34 schools, 
Sandubaya sub-district with 16 schools, Selapa-
rang sub-district with 25 schools, Ampenan sub-
district with 24 schools, and Sekarbela sub-
district with 21 schools. Data obtained from the 
Department of Education, Youth and Sports 
shows that the number of principals in public el-
ementary schools in Mataram City is 150 people. 
Of the total number of public schools, 89 are led 
by women, while male principals head 61. Of the 
total number of schools in Sekarbela sub-district, 
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Mataram City, there are 21 schools. From these 
data, it is known that 13 schools or 62%, are 
headed by female principals and 8 schools or 
38% are headed by male principals. 

Based on initial observations conducted by re-
searchers at SDN 37 Ampenan and SDN 27 
Ampenan, researchers saw that female leader-
ship at SDN 37 Ampenan and 27 Ampenan was 
quite good in managing and improving teachers' 
social competence. There was no difference be-
tween male and female leadership; even SDN 37 
Ampenan and SDN 27 Ampenan were more in 
demand by the community than other schools. 
However, female leaders lead these schools. The 
large number of teachers with different charac-
ters and traits is one of the challenges for female 
principals in improving teachers' social compe-
tence, such as establishing good relationships be-
tween the principal and teachers, staff, and 
community/external institutions. 

 

METHOD 

This study uses a qualitative approach. According 
to [16], qualitative research is a method used to 
research the conditions of natural objects, and 
the researcher himself is the key instrument. The 
data collection technique used is triangulation; 
the data obtained tends to be qualitative, the data 
analysis is inductive or qualitative, and the re-
sults of qualitative research are to understand 
meaning, understand uniqueness, construct phe-
nomena and find hypotheses. This study uses a 
qualitative approach to understand the phenom-
ena experienced by research subjects, such as 
perceptions, behaviours, and problems related to 
the human being investigated [17]. The research 
method applied is the case study method (single-
case-study). In qualitative case studies, data is 
collected through various sources, such as inter-
views, observations, documents, and historical 
records. The types of data collected in case study 
research include descriptive, narrative, and ana-
lytical data. Descriptive data describes the phe-
nomenon's characteristics, while narrative data 
contains stories or chronological reports about 
certain events or processes. In addition, analyti-
cal data contains an in-depth understanding of 
the significance, relationships, or patterns that 
emerge from the observed phenomena [18]. 

This study aims to determine and describe wom-
en's leadership styles and their impact on im-
proving the quality of public elementary schools 

in the Sekarbela sub-district. This type of re-
search uses a qualitative approach. A qualitative 
approach is a research approach that leads to 
natural conditions in a place or event and uses 
stages according to the rules or steps needed for 
data collection. 

 

RESULTS AND DISCUSSION 

Leadership Style of Female Principal at 
SDN 27 Ampenan 

The principal's leadership style is the way the 
principal influences teachers and education per-
sonnel to achieve the school's mission, vision, 
goals and education programs. The principal's 
leadership style significantly impacts the work 
motivation of teachers and staff at school. This 
also applies to the leadership style of female 
principals. Alignment between the right leader-
ship style and the school's needs can create a 
positive and satisfying work environment for all 
stakeholders in the school environment [19]. 
Leadership style is a set of characteristics leaders 
use to influence subordinates so that organisa-
tional goals are achieved, or a leadership style is 
a pattern of behaviour carried out by a leader. 
Leadership style is a pattern of behaviour carried 
out by a leader consistently when the leader in-
fluences the behaviour of others so that subordi-
nates are willing to implement the policies and 
decisions of the leader [20]. Two aspects of lead-
ership related to gender issues and leadership 
style are: 1) a leadership style that tends to be 
democratic or authoritarian in the decision-
making process; 2) Communication approaches 
used to influence superiors, co-workers, and 
subordinates [21]. 

Based on the documentation data at SDN 27 
Ampenan, there are meeting agendas, RKAS, cap-
ital expenditures, BOS reports, and school curric-
ulums. The principal and teachers of SDN 27 
Ampenan were interviewed, and the results 
showed that making RKAS (School Budget Activi-
ty Plan) is an important process involving plan-
ning, budgeting, and resource allocation to 
achieve educational goals. Hence, the principal 
needs to involve all teachers. 

Results of the interview with the principal of SDN 
27 Ampenan: "In making RKAS, I always involve 
all teachers. This is done to increase accountability 
and transparency. Then all teachers will better 
understand how the budget is allocated and used, 
reducing potential misuse ". 
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The same thing was also conveyed by a class V 
teacher at SDN 27 Ampenan: "We or all the 
teachers will be invited to discuss the RKAS to-
gether. "From class I to class VI teachers, they will 
be given leaflets prepared in advance by the school 
principal so that if something is not appropriate, 
the teacher will be allowed to express their opinion 
and discuss together to reach an agreement". 

Based on the observations, documentation and 
interviews with the principal and teachers of 
SDN 27 Ampenan, it was found that the princi-
pal's leadership style is democratic. Based on the 
interview results, the principal invites all teach-
ers to participate actively in making decisions. 
The principal listens to input or ideas from all 
teachers, which are used as considerations be-
fore making a decision or policy. The decision-
making process is often carried out through open 
discussions with all teachers with the aim that 
teachers can express their opinions directly. 

The principal plays a very active role in resolving 
conflicts, especially those related to individual 
problems within the school. The principal does 
this with a family and personal approach with 
the teachers involved in the conflict. In resolving 
conflicts, the principal tries to understand the 
character, situation and conditions of the teach-
ers directly involved in the conflict. By under-
standing the character of his teacher, the princi-
pal can easily determine the best way to resolve 
the conflict. The principal will also call the teach-
ers involved in the conflict to discover the real 
problem. This also makes it easier for the princi-
pal to resolve conflicts without intimidation from 
other parties. 

Democratic leadership style has special charac-
teristics such as active participation carried out 
by the principal. The principal always holds and 
facilitates regular meetings. The principal meets 
regularly with staff and the school committee to 
discuss school issues, plans, and progress. These 
meetings allow all parties to participate in deci-
sion-making and exchange ideas. Democratic 
leadership emphasises the importance of open 
and transparent communication between leaders 
and team members. The principal listens careful-
ly to the opinions and complaints of all teachers 
and provides constructive feedback. 

The principal is very open to criticism and sug-
gestions submitted by all parties in the school. 
Especially constructive criticism and suggestions 
for the good of the school concerning the policies 
and systems in the school. All suggestions and 

criticisms submitted will be listened to and ac-
commodated by the principal as considerations 
in decision-making and policies. If some sugges-
tions and criticisms are not used in decision-
making, the principal will explain the reasons. 
However, if there are good suggestions and criti-
cisms, the principal will respond and follow up 
on them. 

The principal's leadership style greatly influences 
a school's success. A strong leadership style can 
shape a positive school culture. Leaders who set 
a good example and promote collaboration, open 
communication, and integrity will create an envi-
ronment conducive to school success. 

This can be seen from the way the principal 
makes decisions, makes policies at school, how to 
resolve conflicts at school, conflicts between 
teachers at SDN 27 Ampenan, being open to re-
ceiving criticism and suggestions from all parties, 
giving rewards and appreciation for achieve-
ments that have been achieved by educators at 
SDN 27 Ampenan. 

The principal's leadership style in improving 
teachers' social competence can be seen in how 
the principal makes policies, makes decisions, 
and solves problems in the school. The research-
er asked the principal several questions regard-
ing a female leader's strategies in leading an edu-
cational institution. 

The results of interviews conducted by research-
ers with several sources also support the findings 
of observations and documentation. The results 
of interviews with the principal as a female lead-
er in the institution about what strategies are 
used to improve the social competence of teach-
ers in her school stated, "I do several strategies, 
namely a leadership approach oriented towards 
collaboration. The goal is to build a collaborative 
work culture between schools and teachers, stu-
dents, parents and the local community to create 
an environment where everyone is involved in im-
proving student competence. Developing teacher 
skills in improving social competence, by holding 
training to develop teacher professionalism in the 
classroom".  

This is also in line with what the class V teacher 
of SDN 27 Ampenan conveyed, who said: "Yes. 
We also work with students, parents and the local 
community. This makes it easier for schools to 
conduct learning and teaching activities to im-
prove social competence. Teachers also often re-
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ceive training the school facilitates to develop 
teachers' abilities at SDN 27 Ampenan". 

The same thing was also reinforced by the 
chairman of the SDN 27 Ampenan committee, 
who said that: "So far, the principal of SDN 27 
Ampenan has been very helpful and facilitated 
parents with the school and teachers. In this case, 
the committee can help the school plan and im-
plement better programs so that both parties can 
create an effective learning environment".  

The results of observations and documentation 
show how the principal's strategy for improving 
teachers' social competence is good. It can be 
seen when the researcher took the data, the fami-
ly relationship between the principal and the 
teachers, good communication between the prin-
cipal and the teachers, and creating a mutually 
respectful relationship between the principal, 
teachers and staff of SDN 27 Ampenan. The suc-
cess of teachers in improving and developing 
their social competence can be seen in the suc-
cess of their students in both academic and non-
academic fields. 

Next, the researcher asked questions about the 
principal's policy in making decisions at SDN 27 
Ampenan. The principal stated that: 

"In making a decision, here I, as the principal, am 
very open to all fellow teachers at SDN 27 
Ampenan. This means I will involve all relevant 
stakeholders, such as all teachers and the school 
committee. As a female principal, just like a male 
principal, I make policies and take decisions 
through deliberation. When a conflict occurs, I will 
resolve it by first finding the problem point and 
calling the people involved. After hearing from 
both parties, I will be a listener and mediator to 
find the right solution. I will mediate, provide input 
and advice, find the root of the problem, and solu-
tions so that family relationships are not dam-
aged".  

One of the teachers also confirmed the principal's 
statement about making policies to improve 
teachers' social competence. 

The teacher stated, "If a conflict occurs between 
teachers, the principal quickly takes the best ac-
tion to immediately resolve the conflict so that it 
does not drag on. We are also always invited to 
discuss and ask for suggestions and opinions if the 
school principal does not find a solution. The prin-
cipal is also very fair in resolving all conflicts, so we 
as teachers and teachers feel appreciated and re-
spected". 

The results of observations and documentation 
show that the policy taken by the principal as a 
female leader in improving the social compe-
tence of teachers is through deliberation. This is 
evident from the meeting agenda, which always 
involves all teachers and employees of SDN 27 
Ampenan. The results of this deliberation are al-
so in the form of an assignment letter given to 
teachers every new school year, as well as prepa-
ration of the school's vision and mission, goals, 
and strategies. 

Based on the observations, interviews, and doc-
umentation results, the strategies and policies 
used by the principal at SDN 27 Ampenan show 
the following characteristics: democratic leader-
ship style, an approach in which the leader in-
volves team or organisational members in deci-
sion-making. Under a democratic leadership 
style, all team members can participate in deci-
sion-making, provide input, and feel responsible 
for the outcomes. 

 

The Impact of Women's Leadership Style on 
School Quality at SDN 27 Ampenan 

The Impact of Women's Leadership Style on 
Teachers at SDN 27 Ampenan. Based on observa-
tions, interviews and documentation conducted 
by researchers at SDN 27 Ampenan. There are 
several impacts based on women's leadership 
styles on teachers at SDN 27 Ampenan. Some of 
the impacts are as follows. 

1. Increased teacher participation in school ex-
tracurricular activities. Based on interviews with 
several teachers, teacher participation is increas-
ing in activities programmed by the school. This 
is evident from the extracurricular activities at 
the school. Scouts and Drumband are extracur-
ricular activities at SDN 27 Ampenan. The scout's 
extracurriculars were initially only taught by 
Scouters brought in from outside the school. Still, 
because of the leadership style of the female 
principal, teachers are also involved in scouts' 
extracurricular activities. Likewise with the 
Drumband extracurricular, in addition to the 
teaching staff brought in from outside to train 
students in this Drumband extracurricular, the 
principal also involves several teachers as assis-
tants. 

The researcher also asked the supervising teach-
er about teacher participation in improving ex-
tracurricular activities. The teacher stated, "At 
the beginning of the Drumband extracurricular 
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program, Scouting was only handed over to the 
Supervisor. However, since the principal took office 
at this school, she has provided input and motiva-
tion to all teachers to participate in improving the 
quality of the extracurricular activities. So, I, as the 
supervising teacher, welcome the principal's wish-
es. She also strongly supports the programs that 
we will implement". 

This aims to achieve the expected results to the 
maximum. Involving teachers in these extracur-
ricular activities can motivate teachers to devel-
op their abilities so that they can motivate them-
selves to be directly involved in school activities 
and contribute maximally. 

2. Increasing teacher creativity and innovation. 
The principal's leadership style always involves 
all teachers in all activities that will be carried out 
at SDN 27 Ampenan School, both in academic 
and non-academic fields. The principal facilitates 
all teachers who experience difficulties in the 
teaching and learning process by holding several 
training sessions on the difficulties experienced 
by the teacher. Training is carried out at school 
and outside of school. This is done by involving 
various views and experiences in the decision-
making process, which can generate new and in-
novative ideas. A democratic leadership style en-
courages the opening of space for critical and 
creative thinking, which is important in improv-
ing the quality of education. 

The Impact of Women's Leadership Styles on Stu-
dents 

1. Increased student motivation and participa-
tion. Democratic leadership and support for stu-
dents to be more actively involved in school ac-
tivities. Students feel valued and motivated when 
allowed to express their opinions and are includ-
ed in decisions that affect them. 

2. Increasing student discipline and responsibil-
ity. By involving students in decision-making and 
rule-setting, students learn to respect and follow 
those rules. 

3. Improving the quality of learning. Leadership 
that encourages innovation and interactive learn-
ing methods improves the quality of learning. 
Students will be more motivated to learn, which 
will positively impact their academic achieve-
ment. 

The Impact of Women's Leadership Styles on 
Schools 

Based on observations, interviews and documen-
tation conducted by researchers at SDN 27 
Ampenan. There are several impacts of women's 
leadership style on school quality. Some of the 
impacts are as follows: 

1. Better Decision Making. Directly involving all 
teachers in decision-making improves decisions 
and makes them more acceptable to all parties 
involved. The principal's democratic leadership 
style can motivate teachers to express their opin-
ions. Teachers feel appreciated and respected in 
decision-making forums, leading to more effec-
tive and successful policy implementation. 

2. The creation of interpersonal relationships. 
Democratic leadership creates an environment 
where communication is open and mutual un-
derstanding is maintained. Based on the inter-
views with several teachers, it was concluded 
that the principal cares about all teachers with-
out discriminating between teachers. This can be 
seen from the communication created by the 
principal to all teachers. If teachers and other 
school staff have problems either personally or 
with other teachers, the principal quickly con-
firms with the teacher and immediately seeks the 
best solution. This leadership style can produce 
stronger relationships between the principal, 
staff, teachers, and students, improving coopera-
tion and collaboration throughout the school. 

 

Leadership Style of Female Principals in Pub-
lic Elementary Schools in Sekarbela District, 
Mataram City 

Based on the results of the study, the leadership 
style of women in public elementary schools in 
Sekarbela District, Mataram City, researchers 
found democratic and charismatic leadership 
styles. Democratic leadership is a leadership 
style where decisions are made through a partic-
ipatory and collaborative process involving all 
school members. The principal involves teachers, 
parents, and committees in making important 
decisions through meetings, group discussions 
and the formation of a school council or commit-
tee consisting of representatives of teachers, stu-
dents and parents who routinely discuss school 
issues. 

The democratic female leadership style carried 
out by the principal of SDN 27 Ampenan can be 
seen in how the principal is very transparent in 
providing clear and open information about the 
school's budget and programs. The principal also 
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often holds regular meetings to provide progress 
and listen to input from all parties involved in 
school programs. The principal of SDN 27 
Ampenan also awards and recognises teachers' 
achievements in advancing the school in academ-
ic and non-academic fields. This increases and 
motivates traffic teachers to be more productive 
and active in advancing education at SDN 27 
Ampenan. 

From the research findings at SDN 27 Ampenan, 
decision-making and school policy-making are 
carried out together with teachers and all staff at 
the school. The principal will first ask for opin-
ions from teachers about the decisions and poli-
cies to be made. The principal will also form a 
special team to study matters relating to school 
policies. After receiving input from the team, the 
principal will immediately hold a meeting and 
discuss it in a forum. The principal will also invite 
a committee as a representative of the parents. 
According to [22], democratic decision-making in 
school management involves active participation 
from all stakeholders, including teachers, stu-
dents, and parents. This process aims to create 
more accurate and acceptable decisions for all 
parties. 

This also aligns with Terry's statement that dem-
ocratic decision-making involves active partici-
pation from all organisation members, including 
teachers, staff, students, and parents. According 
to him, this approach strengthens accountability 
and transparency and encourages greater partic-
ipation in the educational process. When a leader 
makes a decision, the decision is made by consid-
ering the opinions of teachers and staff. 

The female principal establishes good communi-
cation formally and informally. Existing rules 
carry out the female principal's formal communi-
cation and have been determined in the organi-
sational structure. The communication carried 
out by the female principal is two-way, both from 
top to bottom and from bottom to top. To create 
good communication, in addition to using formal 
communication, the female principal also con-
ducts informal communication with teachers and 
staff of SDN 27 Ampenan. To facilitate communi-
cation with teachers and staff, the female princi-
pal always opens wide access so that they can 
easily meet her. The principal can easily meet di-
rectly and indirectly (via WA or telephone). This 
shows that the female principal, with her teach-
ers and staff, forms a relationship as colleagues. 

The principal communicates formal and informal 
communication to achieve goals based on the 
school's vision and mission. The benefits and ob-
jectives of communication are to transfer 
knowledge, policies, and procedures from one 
party to another, build a common understanding 
among educational stakeholders, direct and in-
fluence the attitudes and behaviour of students 
and education personnel, encourage effective col-
laboration and coordination between teachers, 
students, and school management, resolve con-
flicts and overcome obstacles that arise in the 
educational process through open and construc-
tive dialogue [23]. 

The principal of SDN 27 Ampenan also awards 
outstanding teachers. This award is given in the 
form of material and non-material gifts, money, 
and award certificates. In contrast, the award is 
non-material. The principal always gives recogni-
tion in every meeting forum. This aims to moti-
vate other teachers to achieve the same 
achievement. 

 

CONCLUSIONS 

Based on the findings and discussion of the re-
search results regarding female leadership in 
public elementary schools in Sekarbela sub-
district, Mataram City, it can be concluded that 
the leadership style of female principals in public 
elementary schools in Sekarbela District, Mata-
ram City, is democratic and charismatic. The 
democratic leadership style of the principal 
shows that this approach has many important 
benefits in creating a positive and productive ed-
ucational environment. The leadership style of 
the principal of public elementary schools in 
Sekarbela District, Mataram City, includes how to 
take and make policies, openness and transpar-
ency, appreciation for teacher contributions, and 
cooperation and collaboration. Meanwhile, dem-
ocratic and charismatic leadership styles are two 
approaches school leaders can use to create an 
effective and stimulating educational environ-
ment. This can be seen from the personal influ-
ence of the principal on teachers and staff, having 
a clear and inspiring vision and effective com-
munication with all teachers and staff – the prin-
cipal's exemplary behaviour and, concern and 
empathy. 

The impact of female principal leadership in Pub-
lic Elementary Schools in Sekarbela District, 
Mataram City, is increased teacher participation 
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in school extracurricular activities, increased 
teacher creativity and innovation, better deci-
sion-making, the creation of interpersonal rela-
tionships, increased development of a positive 

school culture, good resource management, 
building good cooperation, increasing motivation 
and work spirit, building a positive school culture 
and increasing the quality of learning. 
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